



REVIEW OF RELATED LITERATURE 
In conducting the research, theories are needed to explain some concepts 
or terms applied in research concerned. This chapter overviews bilingualism, 
perception, and the use of L1 in EFL classroom. 
2.1. Definition of Bilingualism 
Over the years, researchers have been trying to find the exact definition 
of bilingualism, but there is yet a definition that could be used as a pure 
reference to bilingualism (Permana, 2016). Bilingual language use in this 
study is defined as two languages of classroom instruction used by the teacher 
in teaching English, or it is also meant incorporating the students’ native 
language (L1) in English language learning (ELL) classroom as a learning tool 
(Dujmović, 2007). The definition of bilingualism that could be used 
commonly to define bilingualism is possibly the definition by Moradi (2014, 
in Permana, 2016). He defines bilingualism as the use of at least two 
languages by an individual or a group of speakers. Permana (2016) further 
stated that characterizing bilingualism could be problematic as people with 
bilingual attributes could be characterized as bilingual. Moreover, Permana 
(2016) emphasized that the definitions of bilingualism range from a minimum 
proficiency in two languages to an advanced level of proficiency, meaning 
both language learners with beginner level of proficiency and native-like 




Sibarani (2019) stated that the use of first language in an English 
classroom is quite common in the learning and teaching process of learning 
English in all non-English speaking countries where both teachers and learners 
share the same mother tongue. She added that especially in Indonesia, the 
teachers frequently use Bahasa Indonesia in their English classroom. Sibarani 
(2019) argued that since most English teachers as well as students in Indonesia 
speak the same first language, they tend to resort to Bahasa Indonesia in order 
to compromise or comprehend the learning activities in English classrooms. It 
appears that, in certain situations, the use of the first language of both the 
teachers and learners is inevitable in an English classroom due to the lack of 
the learners’ understanding and comprehension of English, both as second 
language or foreign language. It means that the use of first language could 
compensate their lack of English understanding and comprehension to prevent 
misinterpretation. 
Moreover, Hasrina, Aziz, and Fitriani (2018) stated that the movement 
in encouraging the use of L1 (mother tongue) in language classroom has 
increased due to the questioning and re-examining of monolingual approach. 
Several researchers also consider L1 as a potential source in reinforcing 
foreign language learning in the classroom. For example, Macaro (2001, in 
Hasrina et. al., 2018) argues that the exclusion of L1 is not only impractical, 
but also could potentially withdraw a critical tool in the learning of L2 from 
the learners. From these statements, it is apparent that the use of L1 in a 
foreign language classroom could be a crucial factor for the learners to learn 
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the second language or foreign language better as well as to dispute any 
potential misinterpretation. Furthermore, Hasrina et. al. (2018) also consider 
students’ opinion in the use of L1 in language classroom is important. They 
argued that the students use their L1 not only to facilitate their learning of 
English but also for their own needs, regardless of the teacher’s permission. 
However, the teacher should create an agreement with their students in terms 
of when and how the students should use their L1 in the classroom. In this 
case, the teacher should try as best as s/he could to help the students to use 
their first language in improving their language learning, especially English, 
while also making sure that the students do not miss their chance in learning 
English. 
Even though there is a general assumption that English alone should be 
used in an English classroom (Hasrina et.al., 2018), Sipra (2013) stated that 
the use of mother tongue in an EFL classroom is practically inevitable, and 
that it could compensate to the deficiencies in the target language.  According 
to Anyana (2008), the goals achieved with bilingual language learning are: (1) 
acquisition of increased mastery of subject matter, (2) increased ability to use 
English both scientific and non scientific use, (3) able to reach scientific 
knowledge of various international media, and (4) able to communicate 
between students from within and outside the country so that students 






Perception is a measurement of someone’s attitude toward using anyting 
they have learned, whether they agree or disagree with the method or anything 
they have learned (Hong, 2003). It means that students have their own opinion 
toward something that they get from the teaching and learning process and 
how they reach toward it. Students’ perceptions are their opinions on 
something that happened throughout the teaching and learning process, as well 
as ideas or arguments for the teacher or classmate to help them learn better 
(Shidu, 2003). From this point of view, it could be inferred that perception 
cannot be done in vacuum. It depends on certain previous information that will 
trigger a response. 
In other case, Cherry (2014), defines perception as: our sensory 
experience of the world around us and involves both the recognition of 
environment stimuli and action in response to these stimuli. Through 
perceptual process, we gain information about properties and elements of the 
environment that are critical to our survival. Perception not only create our 
experiences of the world around us; it allows us to act within our environment. 
Perception includes the five senses; sight, sound, taste, smell, and touch. It 
also includes what is known as proprioception: a set of senses involving the 
ability to detect changes in body positions and movements. It also involves the 
cognitive processes required to process information, such as recognizing the 
face of a friend or detecting a familiar accent.. Accordingly, Sibarani (2019) 
defines perception as interpretation of meaningful ideas through perceptual 
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process based on what we see, hear, taste, smell, and touch. McLeod (2007) 
stated that each sense organ is part of a sensory system that receives sensory 
inputs and transfers it to the brain .Sensory inputs are transformed into 
impressions of desks and computers, flowers and buildings, automobiles and 
planes, as well as sights, sounds, smells, tatse, and touch. According to Saks 
and Johns, (2011), there are three components to perception: 
1. The Perceiver: The person who becomes aware about something and 
eventually comes to a final understanding. Experiences, motivational 
state, and emotional state are three aspects that can alter his or her 
perceptions. The perceiver will react to or perceive things differently 
on their motivational or emotional condition. In adition, he or she 
might employ a "perceptual defence" where they tend to 
 "see what they want to see". 
2. The Target: This is the person who is being perceived or judged. 
"Ambiguity or lack of information about a target leads to a greater 
need for interpretation and addition." 
3. The Situation:  Different situation may need more information about 
the target, this has a significant impact on perceptions. 
Furthermore, perception may be energized by both current and previous 
experience, individual attitude at a particular moment, the physical state of the 
sense organ, the interest of the person, the level of attention, and the 
interpretation given to the perception (Adediwura, 2007: 166). Students’ 
perception of teachers’ subject matter knowledge, work attitude and teaching 
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skills are entirely dependent on the fact that they have been taught by and are 
familiar with the teacher under review. As a result, their minds are already pre-
occupied with memories and reactions that will be measured in the inventory 
for data collecting  (Adediwura, 2007:165). Similarly, Sibarani (2019) also 
proposed that perception plays a great role in learning process as it affects the 
way students gain information through experience and preserve it as part of 
their storage of facts. 
2.3. The use of L1/Bahasa in EFL  
 There are many scholars who advocate using L1 and support its 
positive effect on the learning of L2. As cited in Ellis (2008), learners have a 
tendency to create their interim rules by using their mother tongue knowledge 
in the target language learning process. He also noticed that learners believe in 
L1 and then translate ideas to the target language. According to Rodrigues 
(2008), students admitted that they use their L1 to help them to develop their 
L2. In their research, several students reported that they preferred their 
teachers to use L1 when explaining grammar laws, giving instructions, and 
clarifying the differences and similarities between the mother tongue and the 
target language. The use of L1 in the teaching and learning is aimed to make 
second language learning more efficient. In the language classroom, L1 has 
been used for various purposes. Giving instruction in L1 has been considered 
to be effective in helping the learners achieve the goals of classroom activities. 
Although the use of L1 is essential in an EFL classroom, overusing L1 
during the learning process would be disadvantages for the students. The L1 
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can be used in the L2 classroom as a tool to decrease affective filters (Mayer, 
2008; Norman, 2008). The mother tongue should only be used to make 
meaningful communication and should also be used as a technique to 
encourage the learners to be able to find a way of expressing their meaning in 
the target language. Norman (2008, p.692) stated that students are often 
unresponsive, inattensive, and unable to speak in class. However, he perceives 
that the opposite was true when he occasionally used the L1 in class with the 
same students. 
 Monolingual instruction has been used to achieve students’ output 
with incomprehensible input. Unfortunately, it creates an asymmetrical 
relationship between teachers and students, and smack of linguistic 
imperialism (Yonesaka, 2005). English is considered as a foreign language 
(EFL),which means that  it is not commonly used by students in their 
immediate social context (Saville-troike, 2006, p.4). It includes school area 
where the students learn English as a learning subject. The students rarely use 
English as the main for communication or contact with others and they tend to 
use Indonesian language or their local language to communicate with each 
other inside and outside the classroom. 
The first condition effect the language used by the teacher in an English 
language learning (ELL) classroom; teachers can use indonesian language in 
an ELL classroomto conduct the class, especially when teaching students at 
the beginning level of English proficiency, when they do not have much 
knowledge about English. The initial condition mentioned also leads to the 
 
15 
argument of Brown (2001, p. 98), which stated that teaching students at 
beginning level is the most difficult level of language learning,since students 
at  this level students only have little or even do not have prior knowledge of 
the target language. Besides, Brown (2001) also argues that beginner students 
largely depend on the teacher for models of language (p. 99). Thus, integrating 
students’ first language (in this study: Indonesian language) may be 
considered as a learning method to help the students in learning English. 
In line with the arguments mentioned above, Brown (2001, p. 99) argues 
that using students’ first language (L1) in foreign language classroom 
situations is becoming reasonable option, as long as it is constrained by the 
need of the first language itself and provides some distinct advantages in 
learning the target language (L2). In addition, Nazary (2008, p. 138) also says 
that both in English language institutes and in the classroom, it is normal for 
EFL teacher to use the students’ mother tongue as a medium for conveying 
meaning and as a means of interaction. Since L1 offers a sense of protection 
and validated the learners’ lived experiences, allowing them to epress 
themselves, the native languages of existing students in an EFL classroom can 
effect the classroom dynamic and suggestions (Schweers, 1999, p. 7).  
In accordance with the previous statements, Brown (2000) stated that 
teachers and educators have debated whether or not they use the students’ first 
language (L1) in an EFL classroom. Despite the general assumption of solely 
using the target language to teach foreign languages in a language classroom, 
some teachers may believe that teaching a foreign language to students and 
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allowing their L1 to participate in the learning process will help them learn the 
language, especially for students with a low level of proficiency, since 
allowing students to be close to their native speaker will help them learn and 
acquire a new language (Cook, 2001a, p. 171-172). Moreover, in order to be 
fluent in a foreign languages acquisition, someone should have a basic 
understanding of the new language. As stated by Saville-Troike (2006, p. 18) 
that, since L2 acquisition occur after L1 acquisition, a prior knowledge must 
be a major component of the initial state for L2 learning, when students have 
prior knowledge of L1, they are more likely to learn L2, which is responsible 
for the transition from L1 to L2 during second language development. That 
prior knowledge helps them to develop their second language acquisition and 
provides guidance for mastering that target language or second language (L2) 
learning process.  
On the other hand, in Indonesian context, there is no law and or 
guideline for the use of language instruction in order to conduct an English 
language learning (ELL). The teacher who teach English as learning subject 
are the only ones who decide on language instruction in an ELL classroom. 
Teacher only choose which languages to use based on their own beliefs or 
their approaches to language learning. 
Furthermore, in order to determine the language use for conducting their 
ELL classroom, teachers have two options; (1) English only or (2) English 
combined with Indonesian or the students’ first language (L1). The 
classification of language instruction is in line with the report of U.S 
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Department of Education (2012), in an English language learning classroom, 
there are two types of language instrustion, English as a second language  
( ESL) and bilingual approaches. Since it is accepted that no method or model 
is suitable for all English learners, the use of such approaches or language 
instruction should be dependent on certain variables, such as age, formal 
education background, or L1 literacy (U.S Department of Education, 2012, p. 
xxii). 
In order to deal with the condition and situation mentioned above, the 
use of bilingual approach in English language learning (ELL) classroom 
especially for teaching English to the students in low level English proficiency 
is needed to be investigated. Regarding this, this study would like to 
investigate the perception of students toward the use of Indonesian in ELL 
classroom and to find out whether or not incorporating Indonesian in ELL 
classroom gives benefits for students in learning English. Bilingual approach 
in this study leads to the use of students’ first language (Indonesian) in 
learning target language (in this study, learning English). Moreover, the term 
of teacher’s bilingual language use in this study is defined as two languages of 
classroom instruction that are used by the teacher in teaching English (the 
implementation of Indonesian and English in teaching English for beginner 
level students).  
 
